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Teachers are constantly making decisions in their classrooms; indeed decision-
making is probably the central feature of the role of the teacher ...the decisions involve
fine judgements of the capacities of individual children, determination of their needs

and evaluation of their achievements.
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Such decision-making is inherent in the view that the professional practice of
teachers is rooted in reflection, experimentation, and enquiry, based on teaching skills
and an appropriate knowledge base. Effective professional knowledge is grounded in
action; practitioners learn by reflecting on successful and unsuccessful actions, and in

the case of the latter by devising more successful ones.
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The linking of the terms ‘action’ and ‘research’ highlights the essential feature of
the method: trying out ideas in practice as a means of improvement and as a means
of increasing knowledge about the curriculum, teaching and learning. The result is
improvement in what happens in the classroom and school, and better articulation and

justification of the educational rationale of what goes on. Action research provides a



way of working which links theory and practice into the one whole ideas-in-action.
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IIZ [~7=0, ~7=20795] OREEHEIE5S,

C2. RIZSITAADELD, IXNTCOHEDIRI—REWBIZHDDIFTHENT, STALA
WWN—T 1 —CIREABR T EET DM, referential question THW TV, Q&AIT
£o T BT [~720, ~720D92] OEZMRIE S,

Hp4— 2.

<EHXR [V 1EZIZV 2 (past/non-past) | @#EAT>

Cl. WBIZHZHYF7U—>O—HDORA Y a—)VE#EIT> T, RKHEHIH-> TZOEE
EEOHT, BEEHA [~RIC~T 5] [~HNS~RKET~T 5] &> THHIC
displayQ& A %15, TOH T, H2EfFH LKL 2 DOEMEZRO LIFT [HHPI AR
10N S IR E TAZGRAET] [1IKFICEET] o, [HPSATED XA ICAES



HET] OXUEHAT 2,

C2. Tid IEBNEHRSHOHM] Tk, BEH [~~F 2] [~REhS5~KET
~T 3| &Hxflio THEEEDHEERIIOVT Dreferential Q& A 2175, TDHET,
HLHFEL7Z 2 DOEEZRD EFT [U—IARYIZ—-CTEWHLET] [Zan
59B5ANR0DET, | 5, [U—TARIEANRELIERIC, FMT—TEVWHYLET,
DOYMEHAT %,

5) FEHZICHTDHMOXMIE (71— K/)Nw 7)) £, BICFEEDOSHERE O IEHIMNIC
I 565D

15 —1.

<HBOXOMETHEA L THzieh— RONFIZTDWT, & LA RO R &3 IR

froOEMZE L, >

Cl. TRZENEZREDRNZHTZDDEEER, [FREHMNENDOT, BEMDST
MHEBEAEY] E—F5->TC WHEEICHES T,

C2. TREEDHRNNDLEDS ERSA, —ILEHBICH OBRZRN,

C3. TETEL TWEXDALURMNNNS EB S, ErOFEOHTERS &, Bk
EHOoTNELIES>DT, EBNO¥AEITHES BSMHNTHE,

HE5—2.

<HEISROFEET, TO [HWRESE THERITEET, WWTTh] EWSEBIZ [»
Fan] EBEAEFEEENNEZOT, TIIZOEEICHHAZMWZ, §56&, Z0%41F [H
AFETEADDEBE LW E5o7 >

Cl. REDELDDIEHT, HEBHED BN >/D T, TIIHHFTEAEZITXXTE>TCL

Eo7.
C2. REDELDODIFENT, KO HFE DM o7M, SEQ&ATHEL T, IRAEMH
AETHBHZHHI Y=,

C3. mBEOXLEODIEEHT, KHBHLEVBRN SN, VALK [ES5LTHWITREA
N ERWNTT, BAoe ot esEedEzed TC S,

Cd. REOXLOHDIEEHT, KD HE VLMo, 7 IARKIT [ES5LTWITEREA
N EFRWNTT, BAoNT ORI EAELFEZHTC GillsE, T0bL
T, BO—ES 1T [S1SAOHBABFRLTTN] EHWNT THZ,
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5. &8

FIEERE BT 2BIRERONBREL TS DDA >4 =77 a2 &R0 . #nE
NIZDOWTEERED RO H 2 F: %, EEEICKDEEREDOLBROTNSTESNE
DEBLTHE L, TOFEHZDLICLT, ORI TS 50 [HETTEI ORI %257
P, ERL, EEEOEERECBI2EEREHENZRET 27200 HEE L TIEM
ToR e R R L. £, QFEBRENIN—T I = DOHTING OFERLY A FET
MICHET 2 EICKD, [H2EMTENGISEITHREOME] & [FEFOHFNITE
(Learner Initiative) IZ&%27 I ANDA > & —7 7 > a>® 70+t X (classroom context)
OE, ] 2EMMLETEEEIICRL -2 79528, 35T, @FDOEBMMEOBITIZ
W [TORRERICES DRFTTVLN] EWSER, SNMANTEOLRICIDOVTOR
RERBHT D ERC, BETHD EHBLES, HEICXo T2 0REHNOREN S
BADBREFHMEZREODZEOEERIIOVWTE R L .

FEHOBMIFEEERGY REEZTIT L, 712U, EfTL, EfTLZbDEIRVIK
0, FlizZF, ThERFLEZ LT, #EAKRZDS —EEE, &L IEMANSER, KX
ORIFTNL] S —HOBHICI > TTOREEZRETHILEICHDENAD, Bk
EOHWRIZOEHDOT D EDFFITBNTHHEEL TS 28DTHA D, EEENMRFED
THATE L ToREZ TESROBYNTRZE 20 E S Midclassroom context DEjE &2 NS
RBEICHEL, ZOEMFAICE > THAEBURZFEDIERSA > =T 7> a &2 ED
EIICAHTZEDNITADN > TnDEVNALD, £ ZOZLIEEREINEST, Bk
DOBEINMREZITOIRICTHH TUIEDITEN NN,
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1. Cruickshankid ‘reflective teaching” % [323#41Z ‘an opportunity to consider the teaching event
thoughtfully, analytically and objectively’ %5 2% %% TdH 5] (Cruickshank and Applegate 1981:4)
EELDT. [NE (reflectivity) | @ LIV ZLBGHFEIL NIV EEDTWD, —Jj, Zeichner (1985:4)
I # {78 @ “the origins, purpose, and consequences’ 1Z%t9 %N ICHE £ % & X, ‘practical and
critical level of reflectivity’” Z8FH L T2, ZOMXLTIE. NEDOL )V Z2LENZL NNZEEDT,
Zeichner ®¥E#9 % ‘practical and critical level’ £ TIAFTEHABHTE LT 5,

2. Nunan (1990), 62-81.

3. Bartlett (1990), 202-214.

4. Gebhard and Ueda-Motonaga (1992), 179-191.



5. Freeman (1990: 103) 1% ‘training’ strategy & ‘development’ strategy ICDW TRD K S IZHER TN 5,
A “training’ strategy, when it is used exclusively, can lead to an overemphasis on
teaching skills and behaviors at the expense of developing the student teacher’s
independent resources and capacity to take charge of what he or she is doing.--- The
‘development’ strategy, in contrast, emphasizes the processes of reasoning that underlie
what the student teacher does in the classroom; the teachers’ relation to what they
know and how they know it is the central focus.

6. ZOHIHKHARERETIIHIHOERFENHATERL TS A TREBREAE (R HiarFE) Ok

WEHA TN, £3—X, HIEFOEHENHD, 14ATHKR T L5,

7. Throne and Qiang (1996: 256-260) lZaction research IZX > TR IN 2 RE A DEH (awareness)
EHA (skills) IZDWTRD 4 DEFITFT TN,

Increased awareness of the teaching and learning processes, improvement in classroom
research skills, increased awareness and sensitivity about the classroom situations, and
more variety of classroom activities.

8. TBURTEBNC BT 5 HAGE BN DEFRAVAE ) LN B I 23 ENIE (RiimER) ] (ARBEEFR
. 64—65) ZZEDOI &,

9. ZZTWS [FHR—h(apport)] &, J\EABNICHRD ., HiLEEE ERLIFHEMTRIESNTS
MOBROZ L&Y, ExE H2YEENDDHBOREEN NS TH> TWDHEIT, HO¥
HENLAOREBETCETOERERA TR EVNILIBRITAHTH D, IHR—MNITITADHEE> TLIESL
2o TSI NS BRI ZFAKOTFTERLT<5HDTHD, 2HEM S VWOEIHEELTIZEDOMIT—
AN2EIBEEBEADLDBERSNZEHEDD ETIR— MERIZIED HTHFIESEHETIIRWESS, L
MU, classroom contextiZ EHR % &\ /=teacher development programiZ BV TIZZ D TR — kDL ZE
EOXSITLT, £ ENFETRINCBIES ZENTELNNEELRMEE L THHREMTES/E5 5,

10. Kenedy (1999: 107) 1% [#HfifrEdmazes GRER) | EWHSBEERZER W, ZOERICDOVWTRO LS IR
w3,

The use of mazes is suggested as one way of offering trainees on teacher education
programmes an opportunity to choose a particular course of action, and to reflect on its
likely outcomes.

11. Kennedy (1999: 108) 13 & BRE & BEFTHIDBIRICDOWTROR[ZHFRHL T 5,

The relationship between teacher thinking and behaviour is a complex one, and not all
teacher action can be rationalized as a process of conscious decision-making. In many

cases, teacher behaviour is guided by routines and tacit or intuitive plans of action.
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(Elbaz 1991) when teachers may seem to be making decisions in a less than couscious
way.

12. Cullen (1998:180) iZcommunicative talk &context@BERIZDNVWTRD L D ITIBRR TN S,

..attempts to define communicative talk in the classroom must be based primarily on
what is or is not communicative in the context of the classroom itself, rather than on
what may or may not be communicative in other contexts...

¥7-. Breen and Candlin (1980:98) 3 #H =2 ¥ HEE2O<2HIHMOURMRETH D L L,
ROEXDITEEDIT T2,

---the classroom is a unique social environment with its own human activities and its
own conventions governing these activities.

13. Kennedy (1999: 108-109) #&MD Z &,

14, [#EiTHITERVEEEOEMRLTE] SI3EEEE S ORKOBERITES N TAERT 5228 EIC
£ 2 BFMTTH (learner initiatives) Tdh 2 E WA S, Garton (2002) 1ZZN % ‘an attempt to direct the
interaction in a way that corresponds more closely to the interests and needs of the learners” & L7z
ET. RO 2DO0E&HEETF TN S,

(1) the learner’s turn does not constitute a direct response to a teacher elicitation; (2)

the learner’s turn gains the ‘main floor’, and is not just limited to a “sub-floor’ (Garton

2002, 48).

¥ 7=, van Lier (1996) 1& classroom interactioniZ 52 2 &I DWW T ‘contingency’ &W 5 FEEEM U,
ZOWREHEICER L TNWD,

Contingency is what gives language first an element of surprise, then allows us to
connect utterance to utterance, text to context, word to world....[Clontingent utterances
connect the individual to the social, the internal to the external, the word to the world.

At the same time they surprise and bring news, about internal or external things. (van

Lier 1996: 171-172)

15. —f%IIEFE Tlddisplay questionid#fili (GFHEICL > TIIH¥EEFES) BEOHMOEZEH > TNT, #
BECZOHMPHBHERITRREZEGALEDICHITEMO I ETH D EI NS, XHOBEACHE DERIC
HEIN2FENLN, THUTH L. referential questiont3 i &> TRAMDEZ A ZHifEE L TEEHICHT
HEOZETHD, REDELDHDEL TOF AT EFFesituation drill 7% ETH ENDHENE W,
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