BB A O AFEIETRIC L ) WL L 72

Fl & ik
(EFHBE it > & —)

F—J—K
IO ZEIE, #iio 7 1+ — KNy 7478, Follow-up moves (F-moves) .

Learner Initiatives (LI). classroom rapport

2 B

CORL TR, MEARFORHIZB O T, BIPFEEZTORISIIOWTED L) 27 4 — NNy 7 %{7-> T
WARPEHLPIZTAHIEEANE LT A, 90 GOFEORT Z €7 A IHm L, The bl 72 akz
b Lo, FEEPSOUBWEFETE) (learner initiatives) 12 & o THIER I SN 7 4 — KX v 747H)
(follow-up moves) ZiKEH L. ZOWMREL T, L7z FEFOHEDA ¥ ¥ =T 7 2 a X128 2555k

EEEPHE ONZ (content) TLHY . F/oo HEOFE (medium) THH 2LV Thb, — I
EEOFEOHG (discourse) 1235\ Tid, form-focused talk (UL CEEICH L F 5T /23k5E) & content/
meaning-focused talk (EFRRFHEIZHE S L TG © 2 00ELB. 11 13 non-communicative
talk, #%#13 communicative talk T s & EMb, LL, TOMLTIEZD 2202735 b0DE LTTIE
L HWIHIELH ) DDELTELR D, €D LT, i EHE L OMFE MR L. HBOTW L2012
Z? follow-up moves 25& D & 9 L& E EZ R/ L T D005 K5,

1. [FU®IC

AELIRT OGSO T, SEHHE OB CHEATE 128 5 SN T3 BEREO TR &
HUHICERIEORS 2 b 7253 FREDHFRENSFH1THE) (learner initiatives @ LT LT &30
) IZoWnTHiNz s ZOFLTIE, 2D LI % classroom interaction |22 % k134 EE
GYFRLESH 272 LT, ZO interaction ZHMERF L. O TWLHEED [ 74 — NNy 7478 |
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(follow-up® moves : BAF F-moves &0 d) 23872 L TV ARENZOWTEE L Thb,
BEBEOHWE, SHEHEICBII23I 22— a v OESV RIS HEEIZONT
FSFESERFERD L INTVDD, RECHITLLRD 2ODHMIIELOLND, 1) Hb
EFEE R D 7201213 classroom interaction (3 TE A 72T HAZL S DIZEDIF72139) 25& <
communicative language teaching ® R 51k, SEHXFTOHMWIIHENO T I 227 —
YarEMLC, EEETOBEY L2 II 2= —2a 0L 2ERIETHLETLHAN
Td % (Krashen and Terrell : 1982, Widdowson : 1978, etc.). 2) Sibibi% i L 254
EEEOWNENDOIRIIEA BT TRELZODTH LI L2 T THHTNETHY (Ellis
1985 : 142-143, Cullen 2002, etc.). authentic language learning ® Hih7> 5 1%, FEF OIS
BT % authentic ZHEFH L ITI 227 — M52 L E2FRTTODREONEE FITOT
L5ZETHDETHEITHS (Breen 1985 65), van Lier (1988 : 139) LFEFDIFEL
ENOBRG FFEFEROBENIIOWT, BENOEEIIHE Lo HWERLEIZEDO Wb D
Eo TR IERERHL TV, 20200 mt. SHEHE O RRE. 20, FiF
ZNHEPEENETHY ., T2, BHEREOTFETLIH DLV HICHKT L LV oTHW
725 9 (Edmondson, 1985 : 159-168), F 7z, Cullen (1998 : 181) FEFED 7 7 AIZBIT
% communicative talk DFFEIZDOWVTLT O & ) 12T 2,

\

The classroom, typically a large, formal gathering which comes together for pedagogic
rather than social reasons, will have its own rules and conventions of communication,
understood by all those present; these established patterns are likely to be very
different from the norms of turn-taking and communicative interaction which operate
in small, informal social gathering outside. Any analysis of the characteristics of the

communicative classroom needs to take these differences into accout.

Z ZTli&y Cullen D\ 9) §EFD 7 7 AZBIT % communicative talk Dz ZE L 729 2
T, Lo2o0EmEd T 50l LTTIEARL, SEAFTOHNEMEICHET 550
ELTEDL Rz, HOFEE LTIE, ZHRICBU 28 & FBEOHEHEDORL YA % form-
focused talk (LR SCHEIZHEN % & C7-53kG5) & content/meaning-focused talk (ERRCHE

WZHE R & CZEER) 12T T O F-moves O Z A TW L 2 22T 5, —HIIIC
(LH7# 1% non-communicative T& V) . %13 communicative Z &7 CTHH L & H 2 HNTW
05, TI TR EICHRRZBHAS ZO 2007 + — L EWICHERBZMHET o008 L
5272 BT, FEEOSHEATHNI NS L HHD F-moves #L 22 LT <,
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2. BUIRBENELTDT 4 — RNy 7O

EHIATOF L (Indoh : 2001) OHT, HIZEETIE L TRDLS DDA 5 =T 73D
ety ® 2281572,

1) SEBRRERSHROBIT
2) B OB
3)  FEROFIl
4) B O

5) FEBORA GZEFEATIHNNT 2HBEMOMIL (74— 8Ny 7)) Ol

TS D74 =Ny 7 OEMEID LI, EREOBEEOHTERNED L) 124
RLTWEPE R T, 74— KNy 7 L3 iicid [FHEOEZ R 2T AN
720 FUSH LT, BhEL. #2220 3$52LTHY, BBYDOFTIERED
GIEND I EERENDLD, UL Bowers (1980) DZ81F72 “the categories of classroom
verbal behavior” @ A @ “evaluating/correcting”. “establishing and maintaining classroom
rapport” 275 LB bbb, 7272, classroom rapport (&7 4 — K/3v 7 OFHF/217 T2 <
o> 4 SOBM, K [EERHERHCGROFAN ] (2 BRI/ LTB Y. £, Hhfllo A
o9, FERFEAPSOBENITOFERIIBMRL T L7280, 2 2 TREIHET— e
W2 Ty 74— F/3v 27 % classroom rapport DJEEL & i3 2 HRE % & b Hr o8 ¢
B ENEDT 2,

classroom rapport (BZENTOFTMOTIZEMR) X7 T AWML L 505, #fili &5

BH, HOLVIIEHERLOA V5 =772 a VOBAERIZLE>Tob LIBENRS [HIA
Hund\ b LR, BENERE] ORThLREORMZ NPT TR EINLE LD TH S,
F 72, BIOFH LT, &EH T classroom rapport DA E S 12 F 72, EZEN O =3k % e

H#LTTE, TOWEED [FEHBEOBHENITE) (student-initiated interaction 7213 learner
initiative) | # AR I EEFHFOILIIER LA ST TREWMOD 7 1 — PNy Z71TH)
PEET L2 EIZXY) . BEAFEEOPUNIRIG T A8l & 5w U A 7217 T% <\ classroom
rapport DLW % &0 THHEH & ORFEE MR LD T L 72O DOFEERNFM O 7 F 5245
ELHBD—DTH b,

3. F-moves Di¥gE

KA BT 2428 =T 7 a Y OERWELAE LTI AL TWS b DIZIRF

i
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structure 2% 5, Z L% 1966 412 Bellack et al. 12 £ - T the teaching cycle & LT, Z®
% Sinclair and Coulthard (1975) 2 X - C IRF exchange & L CTHE SN, TIXEMOY
B 7% &0 Initiation, R (358 & 12 X % Response, F IZEfOFEHE 1243 % Feedback & &
RLTEY ., FFEOFEIIBVWTTYA ¥ SNzl v o TH W WIHRIN 42 BGE O BN HAL T
Hbo WIZEIT -1 T A 72 IRF exchange DB TH %,

Extract 1
1T: HAZRMMDOLDIHENETh (1)
28 BEERLLZDIMHNET, (R)
3Tt 9 TH e GEEIRDLOIZVF T, (F)

Extract 2
IT: - - - Lo 2OANITELTET, (1)
S:ik<T5TYT. (R)
3T: kT E T b 95 SHIKGIALA Gl TH ) F 5420 il TAZAB ) 5 (F)
RTLPZE, [TRLT7YTELTEERRES ] (D)

FNEN IO (F) HEIZ L % F-moves Th b, ZOFITHH 5 L9 IZ. F-moves
E—FRZFEHZ OIS (R) (2K 2FHEREIIEZ & A TWD, 512, F# e LT,
FEEDORE (R) OV ELRPBSVRZI L 2HEOME, Tl (v br—Yar7 o
IAVA) WX BB T LOEKM, X2 FEMIMAS 2 12X 2 BIROBGEZ &0
BHEMDPEENTWDL ZEDNEITENL, TS ITRENIIRR7 classroom rapport DIERLIC
LRHE L CWAERTHLLEEZ BND,

W2, LoBlE 3R 5724 4 7O F-moves & L C Extract 3 # L CA L),

Extract 3
1T: L. S1&A, &) TED, HEDLDIZ, ho7zHiz, - - -6 (1)
2581 o lFnAERT Y, KW Td, (R)
3T BOEENLZEPHFETHo (F)
S2 SAED 72D L TR FE T2 (1)
452 REB7lzrve HER - - -0 Bizlzhv, O, Kxdbizlz- - -5 (R)
5T : d170d, (F)
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6S2: 1w, (R)

TT: H72720572012, fAPLTWETh, (D
HED 7212, Extract 1, 2 DBH 2R Y B> Thbo HAHIZ L2 EM (D 3wind
display question® T 5, ©F ), Extract 1 OBFEIIE [ ~D72012 ~] OfFE & LT

TSI AZTEV) Fa—2H LTI TIXERDP DT P> TV HEMELTWAHEIAHTH
bo F72. B2 KV T WD ANDIRH — FaflfioT [TRNTWE ] &40 [KikZE LT
L] EWIFEREFIEHZE) ELTCWABINTH L, 25D — AT display question D4
HMELT, THATTICH TS (el LTES E&BM-oTw5) Hx x5 &0
O Initiation 2D T, TIFSDEZLNEFLEERZ T TIHEL T2, 250, ZhHOR
SR AR form-focused talk & 7> THB Y EHINI I RFEEO M S (accuracy) DFERE.
EHZOSTEV)HENER LR > TWb, 20O, FHEORSE ) ORfEa » b
0=V T&E5EV) LD 5.

(2% L C Extract 3 DHIHIE [ ~D72012 ~ | &) SO A L —8 ) #E L 7-1%.
situation drill & L CTHEBIDFEEFIZ [ED/2DIZEALRI LR LTWAE Y] ZFATWS L
CAHTHLH, INLOEMIIFERBFMANKNTLEMTHL720, ZTOEZIET LAY

HTWHNEE LR >TWh, 20X ) B % display question |Z%f L T referential question’
LWV, DF D, ZOEFERL content/meaning-focused talk & 7o THB Y, FFH LR
B A L CHEEEABOEMARZ T2V I A7 2472720 T ARNEHIIOTFL L 0w,
VI communication & FHEIZIT) 2O 5D E (fluency) DEEZ D ET B FF-> T\ b,
20720, SORLE TAT Y Pa— )V TERWIGEMEL WL IES ATV,

Z® X 92 Extract 1. 2 & Extract 3 ® F-moves OFEBEIZEMICHE L > THBY) ., ZDiE

IEFCNEEDPBEEOENTHY), 72, FHEOFERTOH L] L) SHEAFOF
ORHMEITER L Twbe, ZORFEERMNEREEE IR TV 538, Wb 5 the code-
communication dilemma in language pedagogy ®ERE bWz b DTHY), ThxI L v
< ERDH, NEREREO L=~ 7 SERLZDEIERDPGINDL LA TH L, EFHIEIHZT
2HER—DOTV VL~ LiZEH 2T, 200WADPHEL, HIELHVEHFLHEATHI LD,
BWRR 5 L EHEEEIIRENICSHEE M- CEHOHMNE T2 L V) REEZ b - THEY . §
RO R Y SN G RIBENNTE L2 2R o7cA vy =T 7 v a v 2@l TH
BENDHDELTHULGTRNAI L ET 5,
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4. learner initiatives (LI) DO##& F-moves

AL LRI OFR L (Indoh 2000) T classroom interaction @7 7 TV — & L T ‘student-initiated
talk/question’ #31gH L. ZOBI% 51720 Z DL TIX IRF structure (2 H L. k55 %3k
ST OHAL L ALERHT 7205, 2@ IRF chain IZA Y 21172\ classroom interaction & L
T Z ® ‘student-initiated talk/question’ 3% %, FEITHIZE T TIZUTOZ idFER SN TW
5o van Lier (1996 : 184-185) 1% IRF exchange & B EDFHEAOEEICEH LT, LT
HEZERHL TV,

IRF cxhange and the related pedagogical discourse mode of recitation are common
in classroom interaction and present a number of advantages in terms of control,
efficiency of delivery of predetermined material, and so on. However, we also
saw how this efficiency comes at the cost of reduced student participation, less
expressive language use, a loss of contingency, and severe limitations on the students’

employment of initiative and self-determination.

F 72, Sur Garton (2002:48) |I4FIZEKAT FIE D ENEE) 2B\ T, learner initiatives = “an
attempt to direct the interaction in a way that corresponds more closely to the interests

and needs of the learners and develops their interactional management skills” & 31T
TWh, F72, TOFHE LT, IROZODFEMFZZIT T b,

(1) the learner’s turn does not constitute a direct response to teacher elicitation;

(2) the learner’s turn gains the ‘main floor’, and is not just limited to a ‘sub floor'.

NS DFATIFZE % £:12. 2 @ ‘student-initiated talk/question’ 2 F V) ‘learner initiatives (LI)’
EHENOA =T a NI REGEEYRIZT I 778 —ThbEMEMNTTLH, KD
extract 4 X LI OB TH 5,

Extract 4
[TWEL7TYT7ELTEFREZ SICRE, X [ ~3 ~I2ERTY] 25bE L)L LTwn
%]

T:- - - THIMET 201N FE T (1)
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S3: ZriFEMLOIfENET, (R)

T i, SEIFFHEDIENE S, SqdEEEL D Y & THEEL T, fEFITI e (F)
CHUTFATICER T o SHUTFRATICHERITT, o TS v, (D

Sall : EFEEIL. FATICERTT. (R)

S2 1 ZOB/BFHHEIINL 5T (L)

T: BT L, 3THHLS . BbIZLVTT, (F)

S2: HRlDTEHEVATT S (LD

T:#FF, HFOELL, (F) (FE %)
2=y SHUIRTT, [TIEART B, ROBEIZRE S, | (1)

Z D S2 DEGGE LD Garton D 2 & E T2 L TWAHZ DD b, TNHDSHHOME
EETE TICE > TEHELTFHRTERVWHNETH Y., T2, Lo SOBERENLEL 25,
ZN72FIZ, classroom interaction IZBWTCIIKE LB L5257 778 —LkhoTwh,
van Lier (1996) (& contingency & \» <) FI7& T Z @ classroom interaction (281} 5 % 1 F 3
ALERLTVS .

Contingency is what gives language first an element of surprise, then allows us to
connect utterance to utterance, text to context, word to world. The conditions for a
contingent language act are set up by alluding to the familiar, the given, the shared,
then a surprise is sprung in the form of the new, the unexpected, and then joint
interpretive work is undertaken which simultaneously connects the new to what is

known, and sets up expectations for what is to happen next. (1996 : 171-172)

DEDEENS, F-moves 2543 5126720 IRF structure ICOAREHT LD TIX, £
DERYDLZHFTIEHFEL TH D, L720> T TOm LT, IRF structure & LI O
WHIZHEH L. ZORRICBWTHMO F-moves DN ED L I 12> Twb xR
W ZEICT b, DITICH 2o TlE, ¥4 7O Z#HEDL 72912, IRF exchange DH D 1
(Initiation) #%HHAEZ: question T A A1, F 1% display question #* referential question
P C, F1UTHE R (Response) & F (F-moves) DNEL RTWw <, il L7-GHE
FHIMR B ARFEDORH L LTFALL 72 DTH %,
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4-1. 2471 : 1M display question DIEED F-moves

LUTF o extract 13 1 (Initiation) 7% display question D& DI/8F — > Th b,

Extract 5
T:[TIESIKL2L LRI —FERETWS, ] 2HUERATLE ). (1)
S4:L=dl- - - [R)

T it Led LT Ledlo MoTESD EF454 Ao (F)
EoTATLZE VY, Led e (1)

S3: AT LBRWVTY, (H=E %) (R)

T:BrcEiwTdr, (F)
CHUHA D7z E 3 h (1)

S3: ¥EETIE? (LD

T B HEFETIEDS S LTI R, (F)
SRR N E T A S4 S Ao (1)

S4: ZirAE - - o (R

T:ZitAzO, [Tt [0 EHESZ ] (F)

$4: Z1rAESC, (R)

T:Led LidZidAzolDIcf#FES, (F)

Extract 6
T [TIZZAZEE )Y A7)V OFAZLT) 7 &Moo TiT>TWw5 |
FNTIE, ARE XTI TLEE W, ZO—FLIZA Ny F 27T,
()
ey ZAUHATTT A (D)
S4: 75, R)
Tt 975 BEA (HE: %) 77T (F)
Lo, SHUE - - o 3w, FF0sy 2 T8, 43y 7o (1)
S3: 4, HRTH ot HEEWTT, (HE: W) [SETOMMFHEE o Tt
FHIZonTihTwa ] (L)
T: L H>TES A, (F)
CHUTATT D [TIRART T — 27 OFEEOFHHIE L, ] (1)
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S3: AHh—=7, (R)

Extract 7

T: Ux. S2&A, ZHIMTL LD [TIRSICTVH LN — FERETWS] (1)

S2: 7F—=7hty h)a—%—, (R)

T:itvy, €9 TH4 (F)

S2:H. V%, (LD

T -#LT FoHtlvniEd, (F)
L. SHUHMTDODI N F 7 (1)

S2: FHEAEL 2oV Ed, (R)

T:ldvy, €9 THhe HEZHELDIZEFE T, (F)

S2:[7=012] & [oI2] BESBB—FEATT 2 —FHAAN - + -0 (LD

S1: X< Ed5, (LD

T: @0t [Dic] Ll ffVZFH. [BESDIZ] [DIZ] DIF)DE ) DHFFHE TS,
HERIZ -« -0 ZSAARLSA, LB ERCETL, (F)
[TIERPADEA—FIZbED, ] Lo, ZHIE? S4EA. (1)

S4: RhAe (R)

Extract 8
T:[TENN=T 1 —DEfiiz LTI —F2RET, [ ~b200) T3] OfHEZH
BHL T3]

c e ThL N= T — ORI 20 TS EBoTWE LA 40 THAPY F

L7zo o< LEd 1
[Tk b &WMETZ] 2T ol ) LK, BoTWzREL ) b Z VI [ ]
RHNFET =T A —DEMFIZAO T 20D F L7 o) LETR/—T 4 —
DHEEFFIZ 40 T B LEETT o /8—T 4 —DH#EfFIZ 10 NLEZZE BoTWE L7225, 20
ALBET LTz B0 TS, ()

Sall : 7¥—7 1 —D#EfFIZ 20 AMFET L2, (R)

T: Tid. SHEESTWELZD, MHTT A, [TId6 HEBHNAET— Fa SICRET
w51 (D)

S2:6HTY . /=74 —DEZE6HOPP N . (R)

T: oD 0LEHETT, (F)
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S3: %9, WAMDOTERENT TR, (L)

T: it &9 CTHo RUIDTEDES T, Fo D LIHHIZH 52 Z L 05002 [6 H
L2022 ) F5 ) (F)
TiE, ThERTLZS v, [T — FIZEz, JloBmcEs, | (1)

Extract 5 2°5 Extract 8 £ TIZIZKD L 9 RiFEA RN,

@ & Initiation 1 display question b L < &, display-type OEAILL B L DTH S,

@ #HEDO R (response) IZk$ 5 Fmove 1Z. T T RATEL WA E D & oRm§EBL [,
) THA) FIHT T ROTL—ADMERD720D) ¥— b SHPEZ LN/ LI
W LEDOIAL b, XHOMEOHAZERIZELO TN D,

® SO LLix, A - LEIZOWTOHM, #EiEA% <. Extract 6 DANFIZET 534 >
FERoTWA,

@ LIZxFd % F-moves ld@D R - LHFEIZOWTHOSHHLOEMIZEZ S, LSO
WA T 23 2 2 MIEBRIZEZ AR > TEY ., 20HT CICROFE, b L<IX
Initiation IZA A v F LT\ 5,

4-2. BA4 72 : 1D referential question DFEED F-moves

Extract 9 [Extract 3 ®#iX]
T: [T IZEHEDOIM%Z LTWAPERHVTWS, X [ ~D70l2 ~] OfFEE LT
cBITDBHTZO, P LTHET e, (1)
S4: A LBWTT, (LD
T: LG NTID L FLEIe BOLLZVAT: - T, SFVP5 - - -, (F)
(#= %)
S4: DAL S, (LD

Extract 10 [Extract 9 Ot & ]

T :S3 EARBED7ZOIAMHL T35 (1)

S3:dd. 12FIVaFrrsLET. Th, brodTFHLWTT, (R/LD
T:EhovyaFerLEFdP. (FO)

S3:dd. 205 <5V (R)

T 2045500 o 5#DFFR, (F)
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S3:TH, EFUL»%v, (LI) (FE %W

Extract 11 [Extract 10 O & ]
T: Tl 22, SOWRICAL Y —13%0TTHe Lo, A% EA 6 HDOZ L2 HEN
HLTL SV, 6 AITH. TOHE 7205000 £ 59 12 H LEITEH% (1)
$4: BRXEADH, (R)
T:itvy, €9 T3e XKODHTLAA. (F)
ROH, i LE Lz (1)
S4: b LEEAL. (R)
T: XDH, (7% L FVATLLD BIZKDIDIZ, 72854 FEF L1 (F)
AR EAIROH, BREAATHALFE L7z (1)
S1: b LTEEA. (R)
T: {78 L TEFEAL ENTELL? (F/I)
S2: ROAIFV2TT A (LD
T:6HDI7THTY, HETIE, 6 17 HTH. (F)
S2: HH. BIMEF L7z IZLDBRIA, Koz - - (L) FHE:EW)

Extract 12 [Extract 11 ®ifit X ]
T: Lo BOHENEE) TTH. BOHIZ5 Ho WESADETXOHLHOHIEH )
T2 (1)
S3:iEwv, HYET, (R)
T:HOH, Ue, MEBHIADZDIZLETH (1)
S3:EA—=NLDAvyE—TLF L%, (R
T:b%H EX—IDXvt—" AL VTT R, (F)
S3: Z) b (LD (FHZE :EWw)
T KFIZHF LB HETHDHICIIFE N —F—> 3>, h—p— 3>, EDFEH
TH e =3 =23 B BHISAILDITET, XKODHIZE L&, RALZENTLE
IZEBBNFF HOHDIZIHBKE A X |} TH . (F)

Extract 13
T:[ [8EFER (B O ~] OfFfFE%2 L TWwb, ]
S4&A, EIH—TF - - KELHITWEERLDIZ, EXPF—FWTTh (1)

— 103 —



FREEN A E O A EHIFERE I &) AL L 7

4K -5 (R)
T:HKTH2Do Lo, SISADHHE - - - (F)

S4: FLLART YD, DT, BYLWTT, (L)
T:5ALAPNFTEABVLE) TID FVTID (F/D)
41 iFv, FUTT, (R)

Extract 14 [Extract 13 Oift & ]
T: Lx. 54 EA, SIEAIEWTATLZE, IEEHITH - - - (1)
S KEEHTR, EIP—FEBLLVTT A, (R)
T:HIHERNGDIZ, ECD—FNVTI D [TIESLICIEL VEIXZEDHE S8
HZz )= LT3 ] (F)
S1:4h ) lizewvhrd, (LD
T : Sl SASFA—FHFTT A (F)

Extract 9 2°5 Extract 14  TIZIZRD L 9 REFHDSS RSN 5,

@ M Initiation 1% Extract 11 % O -Z W T§XC referential question T 5.

@ FEEZEO RIS S F-moves 1Z. 3. ROT L —AXDMEED/20OD) E—= v 05H 1), &

SIZHUT TR ONFIZOWTOIT X Y FRHEM, ROBIESETV5,

® SOLIE. T ®Fmoves (T4, B 12332 ERERANEL A5 HIZ yes, no
TOEZTEL IS OMMEBIEZ &t ) VIV bbb hoTwD, $72, LIETIC
L TCOLRDBEETTIELL, 7 TAEEANDRA Yy =D THH b0, 7T A4EfD
FENZEBEN L TR FHR LM E DD 5. T2 NFICET L0053 L A LT,
RSB S A H I e v

@IluﬁﬁéFmW%iaﬁxA@@ﬁmﬁww:ﬁtf%@:&ofwé# @& [k,
WNEIZOWTOERL BIE, F72. Lo TRZOWNENLIRET 5FEEIZONTO
EhbALNG,

4-3. &4 7 3 ® F-moves
Extract 15 [Extract 4 Ofit & ]
T ZHIUIARTT, [TIIRITOHA F7 v 7% SIZRETWA, [XIZYIZ ~TY | OiE

A1 A=A P T ) THITOKRTS s FAMIEFEY F=—12nwE Lz, ¥ F=—T7,
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VRZ—E T av s ey y = A EAHN FT. ¥ KN —IHTIER T 2
vavErrbery =l EAdHET. (1)
S3: BV fERI T, (R)
Tty 29 TR > F=—IdBVYICfEFI TS, (F)
SoTL &, (1)
Sall 1 ¥ F=—ZEVIIZMEFRTT, (R)
T:[TIXSICA7TIDRVCEAFRET] Ry F=—TIhExEVE Lz, Zhudf
TI 2 (1)
S4:1CAEE) ? (R
T: 12w, I77DRNBEARATT, B DAk, [NE] ThwiTod L, ZZzffids
HEDE) S (F)
7 TRV EAEBARITIZVNTT, S0 TRV, (1)
Sall : A7 T DR BEREBARIFIZOWTT, (R)
S2: ZREW L 5 TTH. (LD
T:CHUtt—=RFF YT FENTE FHWTLL 50050 Ty (F)
Tk, )~ VFELLH. (D
S2:ar7giE. - - RlAZE - cEHPRNZ - 3T T - - BWET . - - (LD
T: it Gt FESLE, KOLETETVWELL, I77135F VHHEZ L 2VDT,
(F)
Fv, L. IRERTLZS W, (D [TIRKROL T 7IsHD, |

Extract 16 [Extract 15 Oft & |
T:[TIFAEZORERET] S3EA. THUEBRATT A, (1)
S3: FNIXKELRATT, (H=E &) (R)

bd. 72ET 2 WbHRVTLEE Y, (LD
T: CUd/EE T . (F)

7RI BT L BT, (1)
Sall : EWTd, (R)

Extract 16, 17 1213k D X 5 B EH N5,
@ MO Initiation (X312 display question T 5,
@ #HED R (response) (2kFF 5 F-moves 13, F T RATE L WA E ) 222 Rm g K [0,
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ZH TRl FHT T ROT L —ADMERDI2HD) ¥— b, ROBIENSETn5,

@ SOLLIE, TAWRLTWAEL T TREEICETLHEM. &5 T ORI 2 M
B, MAINZGEZ EhoTnh, T2 ZOWEEE LT, T ALY T 7258 % S A
FREZHLRZ S > TR A HIICF > TWI ) ETHERER > TV,

@ LIIZx3 % Frmoves (&, SOBEMICHT2E2. H5VIESOEZDEVr2 Lo T
BY. OOSOEMEIHN, ZOHROFEEY LI OFFELRTOIRE, > F ) #fifisca >~ b
O—)VCTELNY —IZb EZ) ETHHEN LB D 5.

B ZDO7 — ADOKE 1%, T 12 X % Initiation ¢ display question T& 5123 225 5§,
SOLIMEFIZER L TWEATHSL, THUE T HH G OB & ZEERIZE D WERL
PREEE LT ) TISH LT, SR R WU SN 7oA R TH S LHEII S NS,

5. REEOHEHE F-moves D&E|

CZETOEENS, BEPIHBIHRFEE L OMTA LS5, Fic, #iidEos=s
EED LR D 7 T ANZBWTUIRD &) —RMIS 2 &) 21D 5. (1) FEFOE
FEIFEARMIZ [HZE] L) HFLORE 2R -72, HLREDHIK Z 2T 2528V TTb
NTWVDZERs, FFFREOKE R) 2% )OREI Y FU—LT5Z EHTE b,
o Ty ZOWE OO F-moves [ 3HFHM%E (pedagogic roles) ZiHoTW5A Z EH%
Vo (2) TEEFH] X, 2OEEO TR ) I SNDHGEEHZ OFFESLBEIRNE I A b o
TVBRY ., TOFEENODINE (BETRLFEE) OMTHRA %54 TOaI2=r—2ar
RLHEOR DI 2RHET 2 L) BHMOBEZH LT\ 5720, HilFEEOHKFONE
T, 22 b= VTELRWGERH L, 2% D, classroom context O HTHAN O FER
EDT 77 Y —=HER 5T 55 — AP L LR D 5o

% 471 (I12%display question D¥4E) @ F-moves D¥p&ElE (1) ODr—ATHY, ¥4
7" 2 (1% referential question D¥4) @ F-moves D7 — A% (2) @, FEHOKIG (R)
DHEMZEEIIE TR, 22 PO— VL TE2WITREDNH L HETH B0 T Z D%
SEORDELY IZBWCHK L S3EMH (authentic opportunities of language use) 234U 5%
WREZIEOATVLED VR D, 7 TRIBTAA Y =T arosukA, 2%
classroom context (FFEEOFHETIEIDRAIZEINTE Y, EBRIZIE [THITE R WEHEDTT
BB S U W REMED D B0 FEFICEL L. 2D L) A MO TE Z L (contingency:
contingent interaction) s HAWIE TIZE > TOFMADIT Y b O — UARTRELR R ) HLY &
FFESWCLIDZ L THED, TN E 72 o TE 512 classroom context #Z 2 T {2
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o BEICBWTLIDH|ZEZ T FIUATIEEZRX D ELY) (contingent interaction) &
MO F-moves |[ZHE % HTT, FOkMEF v — MIIRL 7

1 classroom context [CBIF3 LI & F-moves DEE|

Classroom Context

F-moves

!

alternative courses of action —— ‘ contingent interaction ‘ —— ‘ decision-making ‘-»-» outcomes

Z 2T H T XEHIT outcomes A3F U alternative courses of action #5| &I L. ZD
T ZADHEEANPRANTTEZ o T EWV) HTh D, TOESHZFI SR THEBIHE LT
LI 75| % # Z ¥ contingent interaction 7%, % L T outcomes % X @ alternative courses of
action |22 7% F % 720 DHfEHES & L THAIZ & 5 F-moves AL EMNITONE S ZOR» 5
Z® LI & F-moves 5B D% T O interaction ¥ RS 5 EE L E A2 H- TWp 2 L8
Bhhe SHIZ, HAMIZ X D F- moves 7 contingent interaction % 9 F {MHAT 5 2 & ITH
9t 7 AW TO interaction 2MEHE S N5 7217 T £, H B O rapport K| O
WOARAEST H 2 &N TE S, 2 2T rapport fKifill & v DIE, #lifiE F=EHEROA > 5 —T 2
v a rORMAERIZE > THHIEEDRERM Z 2217 T [FE] Shs [IAEWE ) SFE] @
I %bDTHAE, TOKTIE, HH7% contingent interaction DFEZMEL . TNa2ZH L,
classroom context DHIZHLY) AL, outcome (ZHlAAT F TO—HEOE X % F¥F 12T L 14K
Lo T nnThs ),

ZCCHMEICRAZ I, ZORELGWERZHE->TWwa LLIZX % contingent interaction
BEEIC Lo TN L o TRELEED L VEBEIZLELONL I EDHLHTH S,
BZHR72Y A4 73 D F-moves (&, FEHBDVEEMOFHEIZE L THlB: 2 IR 2 7o T LI 2%
HLTWRIZH b5, #EMIZOLI %) EEHTLZ LI LTS LidTWni %
Ve ZNEZHp, FERED LIOFR E3HIZ, ZOROGEE LI OFERELATOIRE, 2 X
DEET Y PA—VTE BN = 2I2b 82 ) LT DHEM LB o Twb, 7272, 2
? Extract 15 IZBWCTE R 5 2 &1, HAH & OBIR & EERICE DS W GEIRL7RFEE LT
D TR LT SR IR 2 R S N RER L AEE O LI ONESICAE L Twb 2 L Th b,

DFFFIZL D LIOFEZHEMAVE R CEHL . ENE O & THHT 5 AF V2 F-
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Twiud, X DiEZTHM % classroom interaction D& FEL Z L ASTEL72A 9,

UEDERED S, TIZX % Fmoves DEFEIKRDOIDIZEH SN L, 5147 (D) &
pedagogic role. ¥ 4 7 (2) & rapport-forming role &\ Z ENTE L9, ¥4 7 (3) i
B3> &) L 20BN ZEHL TRV OTHLY, KERWTEEEAL VLS (T
ELTHETTBL,

(1) 881 D% 4 7 : pedagogic role
ZD¥ A 7D talk 1 form-focused talk DHFHEH %\,
— Ay display question & 4E#24 5 2 &A%\,
Cullen i3 Z D% £ 7@ F-moves DY RD & 9 12T 5,

The feedback may be an explicit acceptance or rejection of the response (e.g. ‘Good’
‘Excellent’ ‘No" ‘Nearly’) or some other indication that the response was not acceptable
(e.g. repetition of the Response with a low rising, questioning intonation). (Cullen 2002 :

119)

(2) ¥ 2D % A 7 : rapport-forming role
Z D% A4 7D talk & content/meaning-focused talk DIFEH L\,
— %12 referential question & A3 AL\,
Cullen (1998) 12X % &, ‘Use of speech modifications, hesitations, and rephrasing
to facilitate learners’ comprehension’ 28&, 5415,

F7-, van Lier (32D 4 7® F-moves DfFH % IRD L 9 12T W5,

- - the teacher is concerned primarily with engaging and maintaining the students’

attention, and drawing them into the discussion actively. (van Lier 1996 : 154)

(3) #3517
T OO Initiation IZBFERHEH — R LD L7 ) 7 %2 L 72 display question
Thbo LIzo T, HEORIBIILS 47 (1) & formfocused talk 234 &
nTns,
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BWHT, TARLTWAL T TRGEEIZEE 2R SN2 SHLI 2 58E8 L., %3¢
DULALAS content/meaning-focused talk 12 H %,
TIZSOLIIZfHIZE 2 5 v ) F-moves T, 7t display question I2R5 9 &3 5,

Z O T, F-moves D% 32D % 4 7253 F TATE72H, T H D F-moves 1&
HWIZHisE Ld W55, classroom context # B0 < BT & 7 M) & 2 FpD Z & A%
Mol TIT. b)) —EHMOKEZ D CHRMNDEmRICD L0 72w [FREZ N BAARD
BOHWTLHY, 72, BEOFETLH S| L) SiltHBEORNKRETH 5, T OFRERM
2& 0 RERICBETNIEROIZEICB VT, FIZED L) RERFER AV THEEE TG
ThHp, BEIEOHKIZEICSOINDL I LIIhD, ZOHEEBIZAND L. HiliOHE
L1F (58 E O RIBIIIE U CHEMIGZ IS F-moves &\ 7115 2 L 12 X o T, R EOHF
& BHIEME (Learner Autonomy) ZEFES 2 &M, #WEEIZ 2~ b O — )b &7z Initiation
WKLo CIEMS OB LB O P SOEEDNT Y A% WD I L8 ), FEREOSHEHHE
Ne@mHbIE] LVALOTIEIRVES ) he Tid, TOLDICHIMIEDL ) 2 ML —
=Y 7ERTIUIVVOD ZODZXFEBFEORL (R) ERT 2 AN ZALIZHLDTIE
ZuhEBH . Hiioar ta—uhssNn T, FREROMIBO ZE (A LS LI OFIET
bHho BHBIZBWTRICERZHEMOBE PRI L9 E) iE, BEMIZED L) 7
F-moves & D & 9 % LI OFEERT O, F7o. ZOHEMIGEHI L o THAM UL 2 3C
k% F5215 % 7% classroom interaction DEZ % ED L) IZEITE 500, IXh o T b
= AR I

Notes
1. Indoh (2004), 6264 % ZHDZ &,
2. ZOXTIE 74— KNy 7 &w) 2 LiE% follow-up &\ ) FEFEICE X2 T [7 1 — KNy 7478 (2

[follow-up moves] &) FGEEEZHT T 425, 21U Cullen (2002) DIKDEFEIZE > T2,

Teacher’'s F-move has a primarily evaluative function @ it gives the students feedback about
whether the response was acceptable or not, a function that was recognized in the term ‘feedback,
which Sinclair and Coulthard originally used to describe the move. Subsequently, the term ‘follow-
up’ has become the preferred term, in recognition of the fact that feedback’ describes a function of
the move rather than the move itself (Sinclair and Brazil 1982). The implication is that the move

may also serve other functions. (Cullen 2002 : 117)
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3. Indoh (2001), 1750 # & D = &,
(BRI BT 2 HARGELIM O LN )) & SEEA B3 2 FRAM7E (RidE )] 1992 (HAEEE
FH) 64-65 12X B & BIZHH L LCRD 5 O0FET LT,
(1) BL»~XD
(2) &
(3) R
(4) Hh
(5) 74 —=Fnv7
COFLTIE 1) dBLe_NE (5) DT 4 — /Ny 70 2O FEEORIMERD S 8., HEOFE Lo,
T ATEDDH SW BT L AR D 5 A F )V BT, L) EWERTOEBMIEHRECHL D8
B BHEIHEE L LS R T
4. [BEEBNC BT 5 AATELN O FEERITRET) &I EHA IC B 5 2 R ER7E (R E) ] HARRECE
(1992), 8283 #ZMD Lo
5. T ZTw) classroom rapport &i&, Hi&HEMNICBRY | Flif & FBE, 723 HEM CRES AR
BIROZETH D, 7oL 21X, & 2FEEDVHBEOERDIID 5% TR TR BEEIL, BEoFEA
HBOTFECTEDOEREEZ TRD L) L) RATEIHET L IR A3 Indoh (2000), 64-65 B Z &,
6. —MAIZEFTIL, display question (& [#HlINSZDEZ Mo THTHETLEMOZ &, FHFIZZOM
R & AR T 2R 2 5 2 720D EM ] Tdh %, —Jj referential question (& [#HliATE D% 2 % M
LRWHIE] Th Y. teacher talk (2RI AHZETIL. referential question ?(3 9 7% display question & 1
FBOAI 22— a ISInbol SRTwh,
7. contingent interaction (Z2V>Cld Indoh (2004), 62-64 * ZRDZ &,

8 Gil (2002), 277278 x ZHD T L,
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